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Introduction: Is learner autonomy a universal goal?

Although learner autoncrmy has been said to be a central aim of education [Benson,
2001, 2008; Waterhouse, 1580}, controversy over that claim still exists. Some guestion its
feasibifity and desirability in educational practice (Cuypers, 1992; Hand, 2006; Pennycook,
1997, Concerning Asian situations, the question of whether autonomy. which has been
heavily advocated by Western academics and instructors, might not be compatible with
all cultures started to be brought up In the 19905 (Aoki & Smith, 19%9). Cultural differences
between “the West" and other communities are occasionally cited as the cause of
adoption initiatives elsewhere running inta difficulties [Erturk, 2006; Palfreyman, 2003}
Marny claims have been made about autonomous learning in Asian contexts, but specific
cultwral centexts and thelr significant Impact on the development of autcnomy {Halabi,
2018) need to be understoed more finely. In what Tollows, | present my personal journey
of encountering learner autonamy, beginning fram my bachelor's degree and culminating
in my current role as an English instructor at the university level. | will then provide an
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ovarview of the soclo-cultural context of leamer autenomy In Indonesla, before | focus
an the mary factors involved In how two learners fram my classes hecome autanamous
learners, In this investigarion | use a complex dynamic systems theory (COST) framework
as the main research tool, with the intention of challenging convertional notions
surrounding the development of learner autonomy

My Story: The word “autonomy” was not used until university
What is autonomous learning? | was introduced to this term while a student in the
English department at an Indonesian university. Since elementary schoal, | had studied
Englizh in and outside the classroom. In Indonesia, it is relatively typical for highly driven
students with parental financial support to spend more time studying subjects outside
the classrocom that are part of the national exam, such as English, Math, and Sclence.
Being forced to spend my weekends studying and having a long commute to the course
location was inidally exhausting. However, after outperforming my friends on English
tests, | continued the program through senlor high school. Even in college, when | could
not enrol in additional courses outside the classroom, | tried other alternatives to sharpen
miy English, like joining a debate association

Later, the development of my autonomy was accelerated by the academic milieu in
my UK master's programme. In every aspect of my studies, from fectures to informal
gatherings in the cafe or garden, my professars and lecturers were there to support and
guide me, and | owe them a great deal in helping me to find my path towards autonamy,
| organised my classes, set academic goals for myself, took a course in academic writing,
had an artide published In a peer-reviewed academic journal, and even went to |apan
to present my research at a canference. Bacause of this, | was able to thrive inthe
classroom, and | am naw committed to becoming a pre-autonomy teacher whao can
encourage my pupils to become active participants in their education and realise their full
potential.

‘When I was in college, a friend of mine from another departrment talked abaut their
difficulty In fearning and using English. They struggled to understand the lecturer, but
speaking English was even harder. Despite understanding the speaker's peint, responding
was difficult. When teaching English to nen-English department students, | realise they
may face the same prablems, There are many challenges in teaching English as a Foreign
Language (EFL) for nen-English department students in Indonesian universities. One is
students' preferences in learning style despite their level of English. It is a contradictory
picture, students depend on their teacher to learn English although they tend to prefer
autornomous learning to teacher-centred learning (Daflizar & Petraki, 2022). Frem my
perspective as an Enghsh teacher, this seems particularly true for first-year university
students In Indonesia who frequently rely heavily on teachers for their education.

The Socio-Cultural Backg: ito A 1y in
Even though government policy has required the implementaticn of autonomeus
learning since 2013, various constraints such as socio-cultural values, education practices,
texthocks, and curriculum [Fidyati, 2017) limit promoting autonamous learning in EFL
classrooms in Indonesia. Additional challenges inclede concentrating on academic
outcomes, having huge classes, and adhering ta traditional teacher autharity. It is difficult
for students ta talk to the teacher since it is still a very hierarchical society, making
autonomy mare challenging to achieve. The abzence of autenomous learning experiences,
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the averemphasis an national exams, and students’ inadequate English proficiency are
same of the barrers that Indonesian teachers have ([dentfied (Lengkanawati, 2017) as
making it difficult to build learner auteromy with Indonesian students,

Moreover, autonomy is something that EFL learners may be unused to. IL is conseguently
difficult to explain and achleve learner autonomy with students in Indonesia. This might be
why Indenesian educational discourse did not use the term “earner autonomy’ or *oronomi
pembelafar” in Bahasa Indonesia, in their earlier documents. Government pukblications
excluded explicit reference to the idea or replaced it with synonyms, They used terms
such as "think and act critically, productively, i ande iuely” (Ministry

of Education and Culture, 2015, p. 1}, In contrast, In a more recent publication {Ministry

of Education and Culture, 2020, p. 2), the term “autonomous” is explicitly used when
introducing the concept of fostering a learning ervironment characterized by fexibility and
innovation. This document focuses on the need to establish a pedagoglcal atmosphere
“according to student needs” that encourages “autonomous and flexible learning,” while
avaoiding restrictions. Although there are tensions due to a lack of resources and know-how
for supporting autanamaus learning (Hashullah, 2022), the fact that learner autonomy
exists conceptually and that initiatives are being taken to promote leamer autonomy in the
classroom signals positive progress,

Indeed, the most up-to-date programme, Indeperdent Learning-Independant Campus
or Merdeka Belajar-Kampus Merdeka [MBKM), implemented in the last two years by the
Ministry of Education and Culture {2022}, emphasises that learning autonomy should
be encouraged In unlversity students. Students should be free to learn based on thelr
interests and talents (Ministry of Education and Culture, 2022). However, despite having a
favourable opinion of their abllities regarding autonomaous English leaming activities both
inside and outside the classroam, in-a recent large-scale of Indanesian students {Daflizar
B Petraki, 2022) respondents generally agreed that the teacher should be in charge of
curriculum-related learning that takes place inside the classroom, while students should
be in charge of non-curriculum-related learning that occurs outslde of the dassroom. |
have also found that my flest-year Indonesian Islamic Banking students favour teacher-
centred learning above student-centred learning (Yunita, 2022). Itis not SUrpFising
then that the ability to work independently of teachers tends to be how Indonesian EFL
students caonceptualise learner autonamy (Cirocki et al., 2019).

In Indonesia higher education, every university student, including non-English
department students, learns English as a Foreign Language (EFL| from a compulsory
modube as part of the curriculum, The goal of this module is to make the students master
both receptive (Hstening and readingl and productive {speaking and writing) skills and
use them In thelr academic worlds and future working lives. With a cholce of general or
specific course modules, teachers can choose the format and content of this module to
a great extent. | chose to have an English for Specific Academic Purposes (ESAP) lesson,
From my observation of EFL students in ESAP courses, there i5 a tendency for students
who show mere autonomous learner traits and habits to achieve better results on their
English tests. Additionally, their leaming outcomes improved during their first year of
learning English. Such observations are supported by Boud (1981) and Phuong & Vo (2018]
who clalm that autonemous learners make more effective learners and employees. |
became increasingly Interested in knowing how autonameous my students are, thelr
learning experiences, and whethar and how their learning experiences contribute to their
learner autonomy development, and this led me to complex dynamic systems theory,
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Complex Dynaiic Systems Theory: A paradigm which challenges conventional
ideas about learner autonemy
After four years of teaching at university, | was drawn Lo researching learner autonomy
as acomplex dynamic system to understand better the relationships between the many
components involved that | have mentioned above, Complex dynamic systems theary
{COST), introduced into the field of language learning by Larsen-Freeman (1597), has
recently been applled to address a dynamic and complex language learning process
In which different factors and variables constantly interact (xle & Derakhshan, 2021},
When language learning is viewed In combination with psychology, emonons, and
communication skills, researchers may gain new understanding of the complexity within
one individual. Studies utilising the CDST perspective differ from the typical quantitative
and gualitative methods used to study teacher-learner psychology, There are unique CDST
research properties: evolving and dynarmically rephrasing research guestions, a process-
orlented approach to understanding events consldering one's cognition, emation, sockal
cantext, culture, and interaction, focus on Individual experiences rather than generalisable
patterns of behaviour, different analytical tools, and favouring opague, longitudinal,
and personal data instead of a large sample (Yang, 2021), COST [ooks at the decline and
disintegration of factors and processes as a whole

| decided to adopt the operational model of learner autonomy development of Tung
and Huang (2022) because it suited my longitudinal analysis of twe learners, Tung and
Huang {2022} identify four factars which they find to be focal for learner autononmy
development and use the COST perspective to axplore the interaction between them,
The focal factors are: (a) the learner's affective state and regulation, (b) the learner's
behavioural change, {c} the learner's constraints, and (d) external push and support.
For my own study, |included classroom and non-classroom learning contexts to farm a
broader understanding of my students’ development of leamer autonomy

Using COST as my theoretical framework, | intended to find out how these factors
would interact in the development of learner autonomy with my students learning English
at a university in Indonesia. These were my two research guestions:

1. What are the focal factors of learmer autonomy development for non-English major
students within and beyond the classroom in an Indonesian context?

2. How does the complex interplay of learner autonomy factors contribute to learner
autonomy development of non-English major students within and beyond the
classroom in the context of Indonesia?

Research Methodology
Participants
The participants were two EFL tertlary students, Hana and Kel {pseudonyms|, enrolled
in an Islamic Banking ESAP course, They took ESAP courses in the first two semesters of
their four-year study, right when the COVID-19 pandemic happened, so they experienced
online learning in the first semester and started face-to-face learning in the second, Ked
and Hana attended different classes. Hana and | often communicated as she prepared
for my suggested English competition, On the other hand, Kel and | did not tafk much
outside of class, and he mostly kept quiet during dass, Desplie his passive participation in
the teaching and |learning process, | became aware of his presence in the class when he
performed well on the writing assignment in the second semester.

e s |
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| purposely selected these two students because they had contrasting test results on their
mid-semester and end-of-semester exams [see Table 15 These exams were part of the
evaluation described In more detall in the following paragraphs and required students to
use English. The twa students also had contrasting learning attitudes

Table 1. Hona's and Kei's Exam Scores

Participant First Semester First Semester Second Semester Second Semester
Mid-term Exam  Final Exam Score  Mid-term Exam  Final Exam Sceore
Score Score

Hana 88 98 100 84

kel 66 (] a5 00

Hana represented students who tended to be more active within and beyond the
classroom (Le., answerlng guestions in the dass and asking for more information outside
the class). In contrast, Kei represented students who tended to be passive within and
beyond the classroom (e, silent in the class and not contacting the reacher),

Ir the first year, the islamic banking students have 12 weekly classes; about one-third
of the oversll are general courses required by the institute, incduding English, Arabic, and
Bahasa Indonesia. The majarity are specific courses such as islamic Banking Funding
Accourting and Islamic Banking Micre Practice. Graduates of the Islamic Banking programme
are expected to work in the kslamic banking Industry, therefore, the currculum focuses
on preparing the students to be banking practitioners with academic qualifications and
expertise in managing Bank Financal Institutions under sharia principles. The main abjective
of the ESAP course |5 to make the students master knewledge and steps to communicate
both orally and in writing using English for both academic and professional purposes,

For their English classes students were evaluated through several methods: attendance,
which included the students' participation in classroom activities {40%), speaking or
writing projects [20%), mid-term exam [20%], and final exam (20%). In the first semester,
the mid-term exam consisted of multiple-cholce guestlons Lo assess the students'
listening skills and language knowledge, such as vocabulary and grammar (Le., parts
of speech, tenses). The final exam included multiple-chaoice questions to evaluate the
students’ language knowledge, The mid-term and final exams in the second semester
cantained multiple-choice questions to examine the student's reading skills and language
knowledge, The first semester’s assignment was a speaking project, and in the second
semester the students completed a writing project.

Data Collection and Analysis
Qualitative methods used in this study involved interviews about the participants’ English
learning experiences, speaking, and writing products. The data were collected through
semi-structured interviews at the end of thelr ESAP course after the students had finished
their assigrments (7 & 8 June 2022). An in-depth retrospective Interview was chosen to
elicit events and ask for specific examples with the alm of understanding nuances in their
beliefs and attitude changes over time.

The interview guide {see Anpendix) was adapted from Tung and Huang [2022) with
some modilications, Modifications included adding mare detailed parts about factors
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of learner autonomy development. The questions had five sections: Intreduction about
students’ English learning experiences, habits, and possible selves; laarners affective state
and regulation covering |earners’ beliefs, emetions, motivation, self-reflection, and self-
evaluation; learners’ behavioural change covering problem-solving strategies and learning
attitudes; learners’ constraints covering physical, psychological, and soclal constraints; and
external push and support covering significant others, learning {extracurricular) activities,
and learners’ environment and interaction,

The interview guide was prepared in the particlpants’ first language, Bahasa Indonesia,
After collecring the data, | transcribed and translated the Interviews Into English, then
used Nyivo 12 (NVive, 2018) to code categories. To match the concepts from Tung and
Huang (2022}, keywords in English were used, such as Hana's extracurricular activities
{teaching English in an orphanage) and Kei's friends who supported him, After carefully
reading the transcripts, | could identify factors leading to these participants' learner
autenomy development and how these factors interacted to develop learner autonomy

Findings

In this section, | first introduce the four focal factors of leamer autenomy development,
accompanied by several excerpts for each factor, Second, | present the operational
model: how the four focal factors interact to develop learner autenomy cencerning three
time-points; before the start of the university, during the first semester, and finally In

the second semester, together with the detailed descriptions, Next, | report on the three
perlods, with each focal factor explained in each period.

Thie Operational Model: How Focal Factors Interact in the Development of Learner
Autonormy

Figure 1 shows the four focal facters of learner autonamy development represented by
LAY, LAZ, LAS, and LA, The factars are affective state and regulation; behavioural change
in the direction of becoming maore autanameus; constraints, In the sense of hecoming
abie to overcome constraints; and external push and support, in terms of having effective,
autcnomy-supporting events and people. The darkness of shading represents how well
that factor was helping the student to realize autonomy, with completely black nodes
representing fully realised autonomy based on the word counts of autonomy-related
words In the recorded interview data. As seen in the learners affective state and
regulation continuum In Figure 1, the darker the filling, the more positive; the lighter, the
mare negative.

LAY Learner's Affective State and Regulation
“Engfish con be fearnt and (s easy fo study fike
someone on YouTube who fooks cool " [Hana)
" believe | can do it." |Kel)

Lo ner Develpment |urnal « o 7+ ecerber 2020 JERl)

Learer Artonomy Development Theoagh @ Comyter Dpnamic Searems Theo

LAZ; Learners' Behavioural Change

.- I artempted to participate n an essay

act competition,” (Hana)
“Alsa, { work with my friend to teach mestly
sixth-grade students at an orphanage close to
my home.” (Hana)
T inguired about what was focking, fied what
was incorrect, and did rewsions occarding o
the teacher's suggestions.” (Kel)

LAZ: Learners’ Constraints

T was afraid when communiceting and
frustroted when | did not find o way fa study,”
(Hana)

“The materials ave new, so | have difficulty
wnderstonding materials,” {Kei)

“When face-to-foce, learning together is very
fun. When online, it was okay. " {Kei)

Lad; External Push and Support

“With the teacher's help, | con understand the
voluoble stuff * (Hana)

“When there is o presentation, [ will continue
te fearn, The interaction with classmotes is
quite excelient and fascinating.” (Kel)

Figure 1. The Four Focal Factors of Learner Autonomy Development

| adopted Tung and Huang's operational model of leamer autonamy development [2022)
toillustrate the developrment of learmer autonomy in Hana and Kel conceming three timea-
points, The diagrams in Figure 2 were produced using CorelDRAW {CorelDRAW, 2021) to show
how learner autonomy is alded or hindered. The width of the lines connecting the nodes
indicates how closely they are connected: the darker the lines, the stronger the connection,
The stranger the companent’s dispesitlon (i.e., positivity or negativity) is within each node, the
higher the node’s filing =. The status of the component on a continuum |s Indicated for the
filling using a scale of greyness.

Preparing a visual representation using CorelDRAW lats us see the relative variation
of the four facters over time. The variatiens in shading allow us to represent slight shifts
which eccur gradually along a continuum, The fallowing faur phenomena were observed
when Hara's and Kei's learning states were perturbed under external stimull, for instance,
learning online due to the COVID-19 pandemic. First, Hana and Ke('s affective states,
through regulation, became positive or negative, Second, in the spectrum of learner
behavioural change, Hana and Kel either became proactive or stayed reactive in their
learning in various contexts ovar time, Third, Hana and Kel either used a positive stratagy
1o lessen the effects of the imitaticns or adopted a neutral-to-negative strategy and made
little effort to lessen the effects. They were heading towards the regulated or uncontrolled
ends of the continuum of learners’ restrictions based on their methods, Fourth, and most
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impartantly, all the activities and alterations were cannected 10 the presence of external
stimuli and support in the enviranment and how much Hana and Kel were respansive to
them. Hana and Ke| interacted with the surroundings and other peaple, and they were
prepared to take on difficulties. Their reactions to the stimulus and support were either
positive or negative on a continuum of external push and support,

Hana's Learner Autonomy Deve lopment

b

Before starting university First semester Second semester

Kei's Learner Autonomy Development

Belore starting university First semaster Second semester

Figure 2. Hana and Kef's Learner Autonomy Development Across Three Time-Points

1. Before Starting University

In this section, | focus en Hana's and Kel's learner autonomy state of development prior
to university. According to my Intultive observation, | predicted that Hana would have
achieved a higher level of learner autonomy before starting university than Kei had at
the time of the June 2022 interview. The interview results showed that Kel was more
autenomaous than Hana in all three of the four focal factors, especially the first and
fourth (Figure 3} The discussion which follows explains the complex interplay of learner
autonemy development for Hana and Kel in the four factars: LAT-LAd
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Hana Kel
Figure 3, Hana and Kef's Learner Autoncmy Before Starting University

LAL: Hana and Kei's Affective State and Regulation

This focal factor involves four components: the learner’s beliefs, emotions, motivation,
and self-reflection. Hana's affective state was initially marked by disappointment. Before
starting her tertiary education, Hana happened to experience a fallure In learning English
during her senior high school, in which she got 20 out of 100 on her English test. Hana felt
hopeless. She believed that it was because of her teacher because there was no problem
learning English when she moved to a new class with a different English teacher, During
her hardship in learning English with ber former teacher, she avercame this by finding an
Inztelligent friend wha liked English to baast her enthuslasm for learning English, Hana's
inibal feeling of hopelessness was shown to be altered under the influence of another
focal factor, external support, which was from her friend and a new, better teacher,

In contrast, the original condition in Kei's system had an entirely positive affective
state, Kel showed more positive emations in senior high school, He recalled his successful
English experience when he became the anly student In his class who could answer a
vocabulary quiz. He was thrilled. This event encouraged him to study harder. The interplay
between the four focal factors was dynamic under Ker's original conditions because of the
apportunity to experience a sense of accomplishmant during his senier high sehool years

LA2: Hana and Kei's Behayioural Changes

For Hana and Kel, the main focus was changing or adapting learners' behaviours, which
alters their attitudes and facilitates better problem-solving, Supportive people around
Hana, such as her teacher and a friend, influenced her to learn English, Her high school
teacher, who had given her that low score of 30 out of 100 on a test, was a negative
influence because the teacher had first led her to believe that English was challenging.
Howewver, she maintained a reactive approach to her learning endeavours, refraining from
proactively seeking strategies to enhance her learning efficacy. Kel, who derived pleasure
fram learning English, engaged in mare effective study practices. He harboured a desire to
avald falling behind his peers

LA3: Hana and Kei's Constraints
This focal point's operational definition is anything that hinders kearning, In significant
part, Hana and Kel were restricted by their psychological circumstances. Hana's meod
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Ratra Yunita

primarlly Influenced her ability to learn. She reported that her Interest in learning varled
depending on her feelings:

Hana: When | armin the mood, | become enthusiastic abeut learning and vice versa
The interview revealed that her melancholy and overanalyses hindered her learning:

hological condition hirdering ) wher | oam sad and

Hana's enthusiasm for learning English waned due to her high scheool teacher's negative
influence; however, with the suppert of her friend during high school, her enthusiasm was
rekindled.

Kei's stage fright, fear of being incorrect, and insecurity made it difficult for him to
interact soclally and learn English befare and during university studies. As a high schoal
and university student, he had never participated in extracurricular activities related to
English learning. Both before and after college, Kel felt the need 1o learn English even
though he had previeusly daimed he did not feel pressured to do so, As @ resuli, in
addition to fearing public speaking, he occasionally lacked motivation, making learning
English difficult. When asked about the obstacke of learning English In the interview, he
said:

Kel: 5

Before embarking on their university journey, Kel and Hana found themsebves unable to
surmount those limitations,

Their perceptions of their inadequacy and incapability also limited Hana and Kel. Hana
menticned it in the interview five tmes, less than Kei (seven times). YWhen Hana was asked
about her English competency, she said;

Hamna: | stll have many delicerces: that should be anproved

Tietimes | am lazy

She mentioned that English communication was challenging, She was not canfident in
learning and lacked grammar, In addition, her perception of inadequacy can also be
interpreted fram the interview when she said that her shon-term goal was to be maore
fluent in English and her long-term goal was to improve in English day by day. She also
highlighted the areas in which she thought she was inadequate:

Hana: (The biggest chalenge for me when leaming
atior

%) grarmmar and

On the other hand, the areas in which Kel thought he was inadequate were vacabulary
and materials

Kei: My a

W lacking in vocabulary and materials, so |

LA4: External Push and Support for Hana and Kei

External push |5 defined as the motivation that comes frem meeting the demands of the
course or meeting the expectations of others, and external support is the help recelved
from others, including peers, items, internet resaurces, and other people who can help
(Tung & Huang, 2022, p. 234). The critical element s linked to significant individuals in
learners lives and learning activites. In high schaoal, Kei excelled in class participation and
was the best student at responding to the teacher's questions

Lea s Developinent |ournal « [ssus 7 Decer
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In high schanl, a

wr asked Us each & question, | was
& the only ore wiic L

In this instance, the quiz administered by Kei's high school teacher significantly cantributed
to fostering Kel's autonomy. However, Hana's friend, serving as her external suppart
foliowing her teacher's discouragement, was unable to significantly influence her adoption
of effective learning strategies to excel in her studies.

2. First Semester

This section allows us to see the complex interplay of learner autonomy development for
Hana and Kei during the first semester of their university education, spedfically from August
to December 2021, The interview data were used to determine the shade, considering
Hana's achlevement in an essay competition and Kel's challenges comprehending new
materials when learning onling during the COVID-9 pandemic, both of which | will discuss in
more detall later, In Figure 4, you can see that Hana exhibited a greater level of autonomy in
camparisan to Kel across four focal factors,

[ [ \

{ .'II LA
@9

Hana Kei
Figure 4. Hana and Kef's Learner Autonomy in the Frst Semester

LAL Hana and Ket's Ajfective State and Regulation
Hana generally displayed more pasitive emaotions and stronger maotivation once she
entered college. Hana reported that during their lirst semester of study in higher
education, she experierced a sense of achievement when she became the first winner in
an essay competition, Although she felt frustrated while preparing for the competition,
when she won, she felt relieved and thought all her hard work had paid off. Because of
this experience, she believed everything is possible if cne abways tries and never gives up.
When asked what she leamt from her English learning experience, she said:

Hana: Do

Bive Up: You can |f you want o try

On the other hand, Kei was not enjoying his online English class in the first semester,
His affective state became negative because of the emotional difficulties braught on by
the stmull of learning online. He was regretful when he felt left behind in learmning, even
though he had tried hard te study English. He was discouraged because everyone in his
class seemed to understand the materials except him, Kel alsa claimed that he identified
his fear of public speaking through self-reflection, Kel's lack of mativation was evident
in his first semester exam scores (66 and 60 out of 100} He struggled to comprehend
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Istna Yunis

the course materials and lacked accessivle peers for seeking assistance or engaging in
academ|c discourse,

LAZ: Hana and Kei's Behaviowral Chunges

Hana and Kel changed their learning behavicurs and attitudes toward solving problems.
After heing Inspired by her friend and encouraged by me to enter an English competitdon
in the first semester, Hana positively aftered her atfitude to learning English. Hana listened
to me, her teacher, about language strategies and consulted with me when she faced
difficulties in learning. For example, she asked for her essay and speech feedback via
‘WhatsApp when preparing for a competition. She also revised the draft and canfirmed the
resull to ensure everything was perfect. However, Kei refrained from seeking assistance
while grappling with comprehension difficulties, compounded by the absence of in-person
interaction due to the COVIDA9 pandemic, which hindered his progress in learning English,

LA3: Hana and Kei's Constraints
Qverall, Kel mentioned negative mental states In the interview 15 times, for instance:

Cantya!

it when my frie
parents) thelr
However, Kei made little effort to lessen the effects of limitations when he tock an online
class at home during the COVID-19 pandemic. He described his online learning as ‘ohay’
instead of very fun', in which he partrayed the leaming atmasphere of learning English in
the classroom in the second semester.
Kel: ¥,
Hana mentioned the negative mental states in the interview seven tmes, for instance:

hen face-wo-face, leami

ogether is very fun. When onll

Hana: | was afraid ad wher | did i
study
Learning

I was

h has been challenging and strange since | was a kid

1upe

Her limitation was cantrolled by her friend and me, who were resources Hana tapped.

LA4: External Push and Support for Hana and Kei
As part of my efforts to build learner autanomy, when | am teaching, | ahways talk to
students about setting leaming goals, solving their cwn learning issues, and evaluating the
results at the beginning of every semester. | alse allow students to collaborate on group
projects, push them to partidpate in English competitions, and provide support when
required. Those meetings with me must have been part of the support which helped Hana
and Kei became more autonamous.

External stimuli disrupted the four fundamental parts aof the system, but the effects
of the disruption vanished after external suppart, In the first semester, Hana appeared
to challenge herself tojoir an English competition while being exposed to the stimuli
since she was open 1o feedback. The four essential elements conseguently began to
(inter)act, and their interactions became more dynamic after Hana experienced a sense of
accomplishment after winning the campetitian

Learner Development joumal - (5sus 7+ December 2003 m
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Hana responded to external push. Because various afterations in her affective,
cagnitive, metacognitive, and behavioural domains were seen, Hana had been in an active
state from the standpoint of COST. Hana was driven to improve her English and even
dreamed af studying ar travelling abraad. She looked at the score in her online Academic
Information System to keep track of ber development. If Hana recelved a poor scare,
she would use learning technigues to raise it, such as reading scholarly papers. Hana
explained in the interview.

Hana: VWhen | F

harder

ad

leazart experiences, | learrt. Il w

Her grades improved in the first semester, and she received a perfect score on the mid-
sermester test in the second semester. Because of her previaus flawless score, she may
not have studied as diligantly as she should have, as her final exam score dropped.

In Ket's case, the four majer components interacted less when exposed to external
stimull like online learning activithes. Kel had been less responsive to external support.
Two semesters of English learning at university forced him te receive different knowledge
inputs and learning methods. Kel's response 1o the English dlass was dynamic, During
online |rarning In the first semester, he mentioned that English learning was |ust ckay.
He prepared and learnt before presenting in front of the class. The instructicnal activities
in the first semester facilitated Kei's English learning adequately, albeit not attaining the
remarkable standards cbserved in the second semester.

3. Second Semester

Thig section focuses on how Hana's and Kei's learner autonomy was aided or hindered
during the second semester of their university education, from January to June 2022,
Based on the recorded interview, while Hana's lack of cooperabive group members limited
her ability wo learn English, Kel's classmates supported his learmer autonomy, as | will
explain In this section, Kel outperformed Hana in terms of autanomy. especially when it
tame to the second and fourth focal factors {see Figure 5)

Hana Kei

Figure 5. Hana and Kef's Learner Autonomy in the Second Semester
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LAL Hana and Ket's Affective Stule and Regulation - .
Hana's self-reflective belief affected her language development inside and outside the ej Ou rn a I .u n esa . ac. I d <1 %
classroom. When she got scores, she reflected on herself, evaluated her learning, and
succeeded in impreving them in the next exam, except for her final score in the second
semester, which dropped markedly. Her sense of accomplishment from winning the — a
tournament seemed o help sustain her motivation over ime. Hana's belief in English also I — 1 teXt bl o Ck 9 matc h Ed wo rds
changed from what was thought difficult to semething that could be achieved with effort,
Hana | 11
LCnanged.

y mindset, Englich was challeniging and strange. Ater | knew the strateg:

According to Hana, the ideal English learning 15 learning slowly, depending on the skill
leve!, She also mentioned that because of me, she finally understood how to study,
Besides trying to compete in an English contest, Hana followed her fnend, whose study (V]
programme was English, to teach English to 20 orphaned elementary school students, @ 48 Inte rnet
Kei held on to the belief to keep |earning even when encountering challenges in
camprehending the materials. He struggled to understand the matenals in the first and
second semesters as he was unfamiliar with the materials being studied. Finally, as the

fallowing excerpt demonstrates, he recagnised his progress in this area at the end of the H k" d :

isdihoeii il en.wikipedia.org <1%
Kei: by
diffic
inderstoad the materials

and abundant. T

€ are things | can do and things | «

Kel was utterly corvinced that he would be successful In his endeaveurs. Therefere, even
B if he encountered dissatisfaction when learning English, he would try to find a solution to
the prablem and move forward, As an illustration, Kei made an additional effort ta recall the
materials by rereading the materials that were delivered to him, He started paying closer
attention because he did not want to make the same error twice while learning. He studied
on his initiative and with greater diligence. In addition, he attempted the arducus task of
asking for asclstance from other pecple. Kel mentioned this peint in the interview when he @ 49 1 t @
nternet

I= 1textblock #J 9 matched words

was asked to reflect on his interaction with his peers and me:

Kei: I'm still w & anid not conhident w
ormetimes | hesitate, and som,

etheses.whiterose.ac.uk <1%

the wrong question and it
n Hit the joo

Unfortunately, from high school until his first year of college, kel had never planned i
his studies because he was not motivated to learn English and mereby wanted to pass 1—-— 1 text blg Ck !] 9 matc h ed wo rds
the exam. However, he was compelled to alter his approach since he did not want to fall _—
behind his dassmates, It was discovered that be generated motivation to cvercome his
Mz canstraints due to the influence of another focal factor—external push and support. | look
atexternal push and support in more detall below under “LA4; External Push and Support
for Hana and Kel.”

LA2: Hana and Kei's Behavioural Changes
M8 From Hana's self-evaluation at the end of the second semester, the negative learning
experience was due to strategy ignorance and ather excernal factors, in cantrast, the 50 II'Ite rl'let

= m

7 Deceinber

Learner Development |cumal = i

mail.mjltm.org <1%

I= 1 text block !] 9 matched words
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reason for the positive learning experience was an inspiring friend and suppertive
teacher, Believing these reasons, in the secand semester, she still asked me for advice if @
she was having difficulty leaming English. However, after Hana ran into a problem—a lack @ 51 Inte rnet
of asupportive companlons to learn English— she began independent learning: reading
English journals, viewing English instructional videos, reading quotations (a short piece of
writing taken from a book and repeated because it is interesting or useful) from YouTube, a
and watching movies with English subtitles.
Kei changid from isolated . dep learning to inter: dent learning with sc I Ed u p ress.co m = 1 %
peers to address his learning issues, AL first, he would engage in self study by gathering
resources and references from journals and publicatfons. Stll, he began cellaborating —
with others by asking what was missing from his work, fixing any errors, and rewriting It in I: 1 text block Ha 9 matched words
light of my feedback. The development was evidenced from the interview when | asked his
opinion on the second semester of learning English, as revealed in the following excerpt:
Kel: It's mere fun be
& = idda

stand. Moreever, | could

se It's face-to-face and easier 1o
We could discuss it together

The interview reveabed Kei's uneasiness and a lack of confidence in his ability to
communicate with his friends, me, and even a foreigner, which was a massive change
for him, The most frequent and typleal technigues utilised by Kel were discovered to be . . v
gathering resources. When composing an assignment to generate an article, for Instance, @ 52 PU bl 1 Catl on
he stated:

Kei: | explore for irn el
Lo arranige them in the essay " H H H HE. L] =
His preferred methads of learning included reading texthooks and watching English- Innovatlng EFL TeaCh|ng n ASIa r Sprl nger s {1 %
language videos. Although he never made a study plan, he anticipated the materials
and reviewed the ones delivered from me to him. He also looked for materials related -—
to Englich knowledge <kills that he had not yet mastered (l.e., part of speech, how to I: 1 text block HJ 8 matched words
construct a grammatically correct sentence). Over time, he generally displayed positive
behavioural change, especlally in collaborative learning, In the interview, he mentioned
that his interaction motwvated him to learn English:

Kel: |

that suils the titke and relerences from exp

W Interaction w

1ates & quite grcallent and fascinabing

LA3: Han and Ket's Constraints w
Their perceptions of their inadequacy and incapability cantinued ta limit Hana and Keiin = .
the second semester. Hana mentioned itin the interview five times, and Kei seven times. 53 PU bl 1 CEItI on
‘When Hana was asked about her English competency, she said:

Hana: | still have many deficlencies that should he mpraved

She mentioned that English communication was challenging. She was not confident in Hayo Reinders' chun Lai, Pia Sunquist, "Th." <1%

learning and lacked grammar, In addition, her perception of inadequacy can also be
interpreted fram the interview when she said that her shart-term goal was to be mare

Muent in English and her long-term goal was to improve in English day by day. Hana alsc I —
highlighted the areas in which she thought she was nadequate: -— 1 text bl o) Ck 8 matc h Ed wo rds
Hana:[Thebigges: challenge for mewhen learning English =) gramenar and pronunciation

@n the other hand, the areas in which Kei thought he was inadeguate were mastering
vacabulary and understanding class materials,
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Fortunately, Kei could overcome his limitations in the second semester when he became
comfortable with the classreom activitles and Interactions,

Hana's motlvation eventually lessened her limitations. First, Hana was nspired 1o
imicate her friznd whao hitherta won a storytelling competition. Even thaugh she lacked
canfidence in writing and speaking, she entered an essay competition, She admitted it was
difficult due to her hectic schedule and numerous tasks, but she grew accustomed to it
Second, a YouTube English language expert inspired her to learn English maore effectively.
Hana mentioned her habit of learning English:

Hana: | aften take one minutes o s
the quatations.

f from YouTube, such as the €

In the class, she read, while outside the class, she and her friend, an English student, spent
their free dme teaching English to 20 elementary school students in an orphanage.
Despite her constraints, Hana's beliefs could motivate her to act or Improve her
learning, She believed it was her responsibility to learn English, so she went online to
social platforms like YouTube to access English class channels or to read guotations.
Classroom observations also showed her participation in educational activities and
on-time assignment submisslons. In the second semester, she acknowledged that it was
challenging Lo discover a supportive practice partner for English cormmunication. She
antcipated having a study partner and peer menter that she could call on, The reason
was that perhaps the group project focused on writing, which might not give opportunities
to speak English. Moreover, the members of her group might nat have been cooperative
as they aften skipped the class (mare than two meetings), and their score was lower than
Hana's: Their mid-term exam scores {out of 100) were 81 and 63, while Hana achieved 100,
Kei's motivation and belief likewise helped him to manage his imitations, Kei daimed
in the interview that he was driven to learn English better than others and to become a
better person. This motivatien likely resulted from his positve learning experience in high
schoal, Also, Kel belleved in himsell and acted when he ran Into a problem,

& independently, even though there are
=t such as games

inthe interview that he wanted to perfarm well on the test because
the grade had a negative impact on his confidence and mativation, He said that as a result
of his limitations he was preparing hard for the exanmyg

Kel: | need co

fidence and study independently. repeatedhly reviewing the material

The second semester was when Kel finally started to feel more comfortable when
Interacting in class. Kel grew maore open to interacting with his friends as nis belief forced
him te alter his learning attitude, as doing so helped him gain the strength he needed ta
face his limitatlons eventually. At long last, he started behaving differently, and his mood
improved. Despite his phobia of public speaking, he became more adventurgus when
interacting with friends and using language in conversation, Ker's learner autonomy was
asslsted In specific ways as the value of each of the four parts changed over time, and
their interactions grew mare dynamic,

Learner Development [ournal « ssun 7 1
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LA4: External Push and Support for Hana and Kei
After the COVID-19 pandemic, Kel returned to face-to-face leaming in the second sermester
and the dynamic interaction of the four focal factors was more present, Regarding the
external push, the requirement to interact with his classmates in the learning activities
{i.e, making a presentatien in a group and sharing the result in front of the class)and
group project {i.e., making an essay) forced Kei ta be more sacially interactive and engage
maore in classroom discussions, As for external suppart, unlike Hana, Kei had never taken
part In extracurricular activities related 1o Enghish. Nevertheless, the external support was
evidenced in the interview when he sald his friends helped him with an assignment and told
him the answer, At the same tme, |, his teacher, gulded and provided him with knowledge
and materials. Moreover, the learning activides and interaction within the classroom made
him motivated o learn English. He mentioned in the interview:
Kel: When there |s a pre i
il is guite good. o il

T will cortirue 1o learr
cinating

Thus, with his friends’ support, Kei improved his comprehensicn of learning materials
and social interactions. He initially thought that the materials were difficult to understand,
but he successfully conguered them more than before. Because it was face-to-face learning
it was easler to understand and more fun; he could exchange |deas and discuss them
with his friends. Though he had psychologlcal constraints such as stage fright, he enjoyed
interacting with his friends during dassroom activities. Finally, his writing project result was
impressive and among the best essays, and his score improved in the final exam

In the second semester, Hana had issues, such as a lack of encouraging people to
practise with her, as she resumed her studies in the second semester, She changed her
attitude from tapping into resources such as her friend and teacher to believing in herself,
Hana's behavioural change was more proactive in the first semester but shifted to a
reactive stance after achieving a perfect mid-term exam scere in the second semester,
though not as reactive as belere starting university. The end outcome was an obstructien
of Hana's developing leamer autonany.

Discussion
The findings of this study suggest that four focal factors impacted the development of
Hana and Kel's learner autonemy. The results are similar ta those of Tung and Huang's
{2022), even though the dynamic Interaction between the components |s distinctive
for Hana and Kel. In the first affective regulation Kel experienced a bad affective state
and regulations in the first semester due to the COVID-19 pandemic and online study,
However, his friends and teacher helped him improve in the second semester when they
had face-to-face classes and interaction, Due to her behaviour medification and instructor
asslstance, Hana's affective state and regulation increased from the first semester until
the middle of the second semester. Canversely, [t declined at the end of the second
semester due Lo several conditions, including a lack of friends to support her in learning
English. Hana's fiest-year college learner autonomy state of development demonstrated
the complexity of non-linear autonomy trajectanes. While Hana's autonomy did not seem
to be severely Impacted by the COVID-19 pandemic, Kei's autonomy was influenced by it
as a constraint,

As 3 teacher | realised how important it is for me to assist puplls in comprehending
the various factors Involved in overcoming their academic difficulties. The model utilised
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in this study, similar to the one created by Tassinarl (2012), can offer guidance on how to
overcome learner limitations. If students believe that the external push or support they
receive is nsufficlent, they can recall times when they got maore outside encouragement
and made better progress. In this instance, Hana learnt that her friend was essential from
her experience. When Kei was in a tight spot, he looked for an appropriate resource

Their relationship with me as a teachar was significant for both Hana and Kel, as seen
by their reflections from the interview. In the first meeting, | encouraged them to be
independent learners and explained why. | then gave them comments on their work
throughout the meetings. If they had problems studying, | told them to contact me
wla WhatsApp, Our comfortable relationship may make them listen to me and use my
encouragement ta take greater responsibility for their learning,
the valuable stuff
1 what was

arrect, and did revisions

Examining Hana's and Kel's cases, a foremost requisite of learner autenomy development

I= offening apportunities for students to feel accomplished in learning English beth within
and outside the classroom. The data analysis revealed that Hana and Kel experienced a
sense of achievement in learning English, which farmed positive learmers' beliefs sustained
owver time to facilitate the d I of learner It has been dermonstrated that
the learner's affective state, a factor In autonomous learning (Tassinarl, 2018), unlocks the
interactions of the ather three varables, potentially causing behavioural changes, lessening
restrictions, and sparking responses to the stimull, Thanks to thelr positive beliefs, Hana and
Kel were encouraged ta sove learning problems independently and seize chances provided
by others [behavioral engagement} and by themselves (agentic engagement}. This agentic
engagement could lead to more autanany sup port, which would increase autonomy
satisfaction [Reeve, 2022).

Hana:

ool ©

Kel: "l beligve

are many

A can be (e 1 sty ke somecre an YouTube wno

t | can do
ractians e

sarn more independently even though

In addition to their beliefs, learners' intrinsic motivation is crucial. Since the beginning of
the sernester, when | questioned Hana and Kel about thelr metivation in learning English,
they showed awareness of the relevance of English to their banking studies and even their
long-term goals

Hana: | wist to travel ove

€as || there s a chance in the next fve years.

Hana desired to either study or go abroad. As a result, starting In the first semester, Hana
kept studying English outside the classroom despite having a busy schedule, She tutored
20 orphan elementary school pupils In the language while competing In English-sp g
events. | gave Hana performance feedback, motivated, and reassured her, When she
finally succeeded, she was happy and belleved her efforts had been warthwhile. Until

she achleved the perfect scare on the mid-term exam in the second semester, she also
canstantly watched har test results and worked harder to enhance them, During the
second semestar, she struggled ta find a study partner, which affected her motivation and
reduced her grade, In the interview, she spoke about her friend's significant cantribution:

Learnes Development |curmal « sse 7
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Hana: Havirg a companion 1o study with and recese feedback from increases my
mativatian
Kel's long-term, more abstract aim of improving in five years and his short-term, exam-

passing English learning goals gave him the drive to do well In class, In the first semester,
he was shacked when he [earnt that everyane in his class seemed to understand the
materials axcept him, even though he had tried hard ta study. Due to unfamillar materials,
online learning distractions, and the inability to ask questions, several of my students,
including Kel, had trouble understanding the lesscn, Along with group learning activines
that allowed them to support one another and share problem-salving techniques, | also
gave them a list of activities they could do independently, induding watching educational
videos on YouTube or reading a reference book, In the second semester, Kel gained the
caurage to approach his friends and received a prafound sense of encouragement from
them. As a result, his grade considerably increased from 605 in the first semester to 90s
and a perfect score in the second,

Conclusion
The Interplay of students' affective states and regulation, behavioural changes, the
canstraints they face, and the push as well as support they receive from external
saurces eollectively play a major role In the development of learner autonamy, While this
study has offered valuable insights through its in-depth examination of Hana and Kel's
experiences, it is important to acknowledge its qualitative nature and limited sample
size. This research serves as a foundational exploration, paving the way for future, more
comprehensive Investigations that can delve deeper inta the intricate dynamics of learner
autoriomy in diverse educational settings

Having galned a profound understanding of Hana and Kef's learner autonomy
trajectaries, this study has previded me, as a teachaer, with actionable insights to better
support my students' autonomy development. | now recognize the importance of creating
opportunities for my students to taste success both within and beyond the classroom,
lostering peer interactions, and encouraging their active engagement in extracurricular
activities, Moreover, the significance of providing social and academic support to mitigate
learning constralnts and address cognitive and emational challenges arlsing from external
factors = evident. Grounded In complex dynamic systems theary in Indonesia, this
research highlights central factors such as affective regulation, external drcumstances,
teacher-student relationships, achlevement, and intrinsic motivation, offering practical
guidance and possible directions far educators to cultivate learner autonomy effectively
with their own learners in the lacal contexts where they work

Review Process

This article was open peer-reviewed by Tomoko Mashimoto and Colin Rundle of the
Learner Development journal Review Netwark, (Contribttors hove the option of open or
biind peer review.)
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Appendix

Interview Guide

Interview Questions in Bahasa Indonesia
English Learning Experiences

1. Ceritakan secara mendalam {kapan, 1
dimana, bagaimana, kenapa)
pengalaman suksesmu dalam belajar
bahasa Inggris (contoh: yang paling 2
menyenangkan|?

2. Ketika kamu mengingat pengalaman
Itu, apakah kamu menggunakan suatu
strategi dalam preses pembelajaran
bahasa Ingeris? Bagaimana
perasaanmu saat itu? Apa yang kamu
pelajari darl pengalaman {tu?

3. Ceritakan secara mendalam (kapan, A,
dimana, bagaimana, kenapa)
pengalaman tidak suksesmu dalam
belajar bahasa Inggris (contoh: yang
paling menantangl

4. Ketika kamu mengingat pengataman 5,
Itu, apakah kamu menggunakan suatu
strategi dalam preses pembelajaran
bahasa Inggris? Bagaimana
perasaanmu saat itu? Apa yang kamu 3
pelajari darl pengalaman itu? '

5. Menurut kamu faktor apa yang bisa
menyebabkan pengataman baik atau
buruk tersebut? Setelah pengalaman 7.
tersebut apa yang kamu lakukan?

6, Apakah tantangan terbesarmu ketlka
mempelajari bahasa Inggris? Pernahkah
kamu mengatasi kesulitan? Bagaimana

English Translation

Tell in depth (when, where, how, why}
your successful experience (n learning
English (e.g,, the most enjoyablel?
When you remember that experience,
did you use a strategy In the process
afleaming English? How did you feel
then? What did you learn fram that
experiencar

Tell in depth (when, where, how, why|
yaur experience of faillure in learning
English (e.g,, the most challenging|?
When you remember that experience,
did you use a strategy In the process
of learning English? How did you feel
then? What did you learn from that
experience?

What do you think are the factors
that can lead to such a good or bad
experienca? After that exparience,
what are you daing?

What's your blggest challenge in
learning English? Have you ever
avercome ary difficulties? How did you
feel then?

What experience do you have in
learning to produce negative results?
What experience do you have in
learning to preduce positive results?

PAFASASRILL SASL 17 9, ':0\::;;:]3 you think of this one-year
7. Apa pengalamanmu dalam belajar ¥ ' X
sehingga membLat hasil yang negatif? 0. mﬁ;{?o yau think of this one-semester
8, Apa pengalamanmu dalam belajar i
sehingga membuat hasil yang positil?
9. Apa pendapatmu tentang pembel n
satu tahun ini?
0. Apa p w tentang pemk an
salu semester inil
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Interview Questions in Bahasa Indonesia
Learning Habits

1. Ceritakan mengenal keblasaan 1i
belajarmu?

2. Apa yang kamu blasanya lakukan dl
kelas atau di rumah? Apakah kamu suka
merencanakan aps yang akan datang?

Possible L2 Selves, Qught-To L2 Selves

1. Bagaimana kamu melihat dirimu L
sekarang? Dirl apa yang kamu Inginkan
dua tahun lagi? 5 tahun lagi? 10 tahun
lagi? 2

2, Apakah itu merupakan apa yang
keluargamu harapkan? Bagaimana
perasaanmu ketika mereka 1
mengatakaan ekspektasi/harapan
merekai

3. Apa yang kamu inginkan atau harapkan
sebelumn lulus? 5

4, Apa yang kamu inginkan atau harapkan
setelah lulus? £

5. Apa yang kamu inginkan atau harapkan
dalam pembelajaran bahasa Inggris?

6. Bagalmana kamu melihat dirimu 7,
sebagai pelajar bahasa Inggris ketika
berkomunikasi dengan teman, gury,
atau orang asing?

7. Menurutmu, pelajar bahasa Inggris
yang ideal Itu seperti apa?

LAT: Learner’s Affective State and Regulation
Leavrrer's Behefs

[

1. Berdasarkan pengalaman belajar yang 1.
kamu sampaikan, apa yang kamu
percayal wakiu 1tu? Apa yang kamu
percayal sekarang? (Contoh: semua
usaha akan terbayarkan) Dapatkah
kamu menjelaskannya?

Emotion

1. Apakah kamu memiliki pengalaman T
menarik atau tidak terlupakan dalam
belajar bahasa Inggris?

English Translation

Tell me abaut your learning habits?

. What do you usually do in class ar

at home? Do vou like to plan what's
caming?

Haow do you see yourself now? What
do you want in two years? 5 years? 10
years?

Is that what your family expects? How
do you feel when they attack their
espactations?

. What do you want or expect before you

graduate?

4. What do you want or expect after you

graduate?

. What do you want or expect in leaming

English?

How de you see yourself as an English
student when communicating with
[riends, teachers, or strangers?

‘What do you think the ideal English
student Is like?

Based on your learning expertence, what
did you believe in at that time? What
doyou believe now? (For example; all
efforts will pay off) Can you explain i?

Do you have an interesting or
unforgettable expanence in learming
English?
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